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There 'are at least five aodels for l^heNray that 
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leaxnitj^g enviroxisettts are structured: (1) autocratic, (2) traditional 
liberal^ (3) open Classrooait <«i) unified education^ and (Sp ^ree 
scKool» The TJnifieJ Studies Prograa tries to blend the models iiv^the ^ 
oiddle^ At the ^saae tiae# unified education has soae unigue gualities 
that the program 9.IS0 tries to use: (1) a holistic perspective^ {2JVa 
unidisciplinary aethodology^ and (3) a guest for rigorous 
generalizations* Instead of learning fragaented bits of inforaatiour 
they' begin to put things together* The aia is to produce breadth 
without superficiality, and to integrate life expediences with 
academic problem solving • (iuthor/KE) 
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Ti^c jsorffils ovetlGPr and should not he used labels or jaicn^on-holes* A 
mdel is sicipJa a cluster of ide^s* Fev? schools use only one rpcFeJ exclusitrely 

3*h« t/nifj[ed Ftv^ies Progtm tries to hlend the three models in the 
luiddle^ * ^ - r 

At the same timtr unified education has some imique auAlities t/JAt the 
progrm &lso tries to use: 

^- holiartic perspective Basic^iIIy this iweans .hoing 
able to a Jarffs problem from a variety of different points 
of vie^^ It xneans ''getting^ above** the problem and seeing the 
r^whole** situation^ / 

— A uni^disciplinaru methodoloc^g — Sometirnes this is 
called trainsdisciplinary^ J^t is different from interdiscSplin^ . 
ary in ttiat it tries to create a n^ **super^discipline" out of 

ytbe approaches used by scientists, ^economists, historians, etc* 

— ^ ^est for rigorous generalizations " The world is 
full of specialists^ ' But specialists caimot solve the problems 
of the world.. Only generalists can do this* The aim of unified 
education is to train people to deal with jprohl^ims like energy, 
population, transportation/ commnications , etc* in a tfaif that 
recognizes ho^ .things are linked together (e^g* a her/ highway 
can create a housing shortage; but stopping construction 
creates unemployment; which in turn creates • etc*} 

These (pialities of unified education are not Just educational jargon. 
If people really learn this way, they find that they are learning and saying 
different things* Instead of le^lrning fragmented bits of information, they , 
begin to put iMLngs together* The aim is not to indulge in eighteenth cen- 
tury salonr style chit chat* The aim is to produce breadth without superfic- 
iality* It is to integrate life experiences with academic problem solving* 
It is to do whole learning* 



(Cdution: thBsa ar^ genexmizations md &re thQf:0foT0 distortions) 

teacher rules the cX&ssroom 
pofrt?r is cmj trali red 

rigid xules must he obeyed (frequently equallij enforced) 
rigid tei^cbing methods 

relatively strigt curriculum favoring the classics 
rigid* examinations " * 

discipline by the rod 
education largely for the elite 
stress upon ** proper manners^' 
frequent use of coercion 
frequent use of militaristic models 

''LIBBPAL MODEL*' * , * ' 

efficient^ timed (bells and huzzeri start and end timed learning 
^ . pe!ciods — ' usually 50 minutes). 

curriculum rationalized and fragmented into "courses* and '^disciplines 
stress upon uniformity of **standar^s" (e.g. standardized tests) 
compulsory f '^popular" (public) school systems ^ 
frequent use of manipulation^ rather than coertion 
xdgid '*core** requiremenps stressing '^basic" kmwledge and skills 
- needed by society ; 
emphasis upon the Liberal' Arts 

use of projects , • • ' ' 

emphasis upon individualism (everyone doe^ his own work ^ and is 

solely responsible for his own success or failure helping others 

is cheating or ri^ine the curve) * - 
, heavy emphasis upon "sri;ades"/ "ranks" r and "tracks" (classification 

of individuals upon \the basis of ability) 
use of "degrees" (e.g. p. A. emd Ph.D. as rewards and proof of 

achievement) 

stress upon learning frpm ones mistakes rather than from ones 
successes 

teachers tfob is largely) to correct errors 

teachers must be "certified" (i^e* a bricklayer cannot be a teacher) 
educational institution^ run by a hierarchy of power (from the top 

"down" — students ai tlie bottom) » 
heavy emphasis upon the use of committees in the decision making 

process j ' ^ 

reliance upon "rules of^ order" f constitutions and bylaws 
teacher^centered classroom (e.g. teacher's desk is bigger and in 

cotmanding position) 
students look at the teacher ^-^ not each other 
use of lectures and teacher^led discussions in which the teacher 

talks^to one student at a time for the most part 
stress upon orderliness^ proper procedures, being on time (atten^ 

dance) etc. 
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' Xeatning is largely conceived of as peing a "product * r&tlior than 
a * process'* (Nhat do you know?'' rather *'l!ow do you ttiink?) 

cnpbQsis upon d&ta retention (e^g. students ^^ho appear on the 
college — Bowl T^V* show) 

quick recall knwledge is a vertue 

when writing papers, students are often araded mre on their 
grammar and presentation ^an on tl^eir ideas 

emphasis upon self'^discipline in ^following orders (heavy use of 
guilt as a motivation for learning) 
^ occasional use of '"teacher's pets" as models of ^achievement 

("Uncle Dicks*' and "Aunt Janes") 

OPEN EDUCATIONAt MODEL" 

learning environment is structured by the teacher so as to r>ro^ 
vid6 a variety of choices for the, students^ (rather than havina 
twenty-rfive students doing the same thing at the same time) 
use of "learning groups" (of from eight to' twelve students each) 
rotating leardership within the learning groups (no "president, 

U.P.'s emd Secretaries") , 
few put-downs 

no grading or ranking of individuals ' \ 
little competition ^-^^"^^ 
students take responsif)ility for their own learning 
frequent use of ^sJm^ehtr centered (student^led) discussions 
* students participate in th6 planning of tlieir work 
multi^'iiiedia imputs * 
"listening" 

"doing" (much etnphasis upon "stuff" in fihe classroom 
minimum use^ of time - schedule , 
learning i^ "play/work" 

^emphasis upon trust rather than either manipulation or coercion 
students learn from each other ^ ^ ' * 

teachers learn from students , 

teachers learn from dach other (team teaching by disciplined 
much emphasis upon cooperation 

use of consensus in the d^ision making process (few notes are ' 
taken — the majority does not rule — • minority feelings are 
taken into consideration) %^ *^ 

seldom use cojniTilttees ' 
stress upon the unpredictable (curiosity/ creativity) 
quiet/ disciplined self mohivation (people learn because they 

want to learn) ' * 
lear^iingr tends to be a "process" rather than a "product" 
' ^(problem solving) 

there is a great deal of mobility for people's bodiejs (no need 

to ask permission to leave the room) 
classes tend to have more "noise" 

students have the freedom to choose — Jbut often have no freedom 
NOT to 'choose (this is in part what makes the\pen classroom 
differ from a free school environment) ; 
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no &0p&rata ^ claasos 
mixod tigq gtoupa 

loatning takas pl^ce outsido tha cl^issroom 
U30 of wotikphor at}d gmerallz^ition 

learning hm to use tool3 \ > 

no 'departments" or ^£r^gm0hted'^ (ii^ciplin&a ^ • ^ 

laming is ' whole learning** 

no comp^rtwentAlization of studies 

seldom uses textbook^v 

use of ''real ii^q* learning (e.g* aoprentice tme learning) 
deal with multi'^ faceted problem from a variety of perpectives 

at^the same time (e.g. "How can tltis planet survi^^e?) 
use of the broadest possible learning environment with which a 

person can cope 
emphasis upon the senses (including common sensq) 
learning, experiences are not broken up 
learning is living ^ 
y learning is building and making ^ 

use of action teams with limited goals [ 
emphasis upon setting limits and goals 
"community" learning 

teacher means facilitator — anyone can he teacher 
learning has no time limits , 

has no concept of wasting time (all living is learning) 

emphasis upon the present (learning is not done consecutively — 
what you know is what you know nm) — "remembering*' and 
"fantasy" are the past and the future/^- t/jgy are' part gf the 
^ present. ' 

learning is unpredictable and unmeasureable 

stress upon utility of learning 

reliance upon insights ^and inspiration 

recognizes little difference beti^een scientific and an- scientific 
thought 

more emphasis upon the importance of people and problems than 
upon "things" 
^ learning is sometimes "messy" 

authority is when people recognize wisdom 

people are known by what they are more often than by what their 

"image' is 
learning tnnds to he T>xpctical poetics 
education ife populist rather than public 
all learning are equal? 

learning is frequently "feeling" * 

strong sense of wanting to do good things for other people 

knowing that what you are 'and what you do is in large part the 

result of your o(^m choices 
tendency to avoid "refotm" movements in education (with their 

implied put downs), 
taking chances — making mistakes - 7 

* learning what ones own needs are and not being overly critical 
^ ' of others needs 

learning to deal with pervasive change 
unidisciplinary 
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little. or no Btructttro in the Imtning onvlxoment 

**do yout wn thing'[ 

sense of the camumil 

OQli di&ciplino alone 

ompbasiB upon moatlyft chnos 

seldom mes the concept. of tim 

good for people who can handle e>ctrme^ freedom and lack of 
structure 

a great deal of energy is needed to fupction in a free 
environment 

tends to vie^ school as a free place in a hostile wrld 
tends to defirie itself by saying what it is not (i*el anti-* 

liberal, otc. a *'coming out from" movement) 
tendency towards in group^exclusivement 
uie of ^-groups 

heavy emphasis upon community responsibility and dealing with 
people's feeling after someone has done something 
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